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  This study aims to analyze the concept of school social climate and family 

support in shaping learning motivation and achievement of Madrasah Aliyah 

students. Employing a qualitative literature review method with content 

analysis, this research synthesizes academic literature to develop a conceptual 

understanding of how both factors influence student motivation and 

achievement. The findings reveal that school social climate contributes through 

positive teacher-student relationships, supportive peer interactions, perceptions 

of fairness, positive academic atmosphere, facility availability, student 

involvement in decision-making, physical and psychological safety, religious 

culture, principal leadership, parent involvement, extracurricular activities, and 

consistency between values and practice. Family support contributes through 

emotional support, appreciation, instrumental support, informational support, 

school involvement, realistic expectations, authoritative parenting, open 

communication, conducive home environment, family routines, support for 

interests and talents, spiritual value inculcation, involvement in future planning, 

and consistency with madrasah values. Optimal motivation and achievement are 

achieved when positive school social climate and strong family support exist 

simultaneously and reinforce each other. The study implies that efforts to 

enhance student motivation and achievement must address both school climate 

and family support in an integrated manner through strong school-family 

partnerships. 
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1.   INTRODUCTION  

Madrasah Aliyah, as a high school with Islamic characteristics, is responsible for preparing 

students who excel not only in general knowledge but also have a good understanding and practice 

of religious teachings. At this age, students are in their late teens, preparing to enter college or the 

workforce. This is a critical period in which learning motivation greatly determines the direction of 

their future. Students with high learning motivation will strive to understand the lessons, complete 

assignments diligently, and continuously strive to improve their performance. Conversely, students 

with low motivation will easily give up when faced with difficulties and tend to attend school simply 

to fulfill their obligations (Yanti & Masfufah, 2025). This learning motivation does not simply arise 

from within students, but is influenced by their surrounding environment (Amrullohet al, 2024). The 

two most influential environments are school, where they spend most of their time, and family, as 

the first and foremost environment in their lives. This shows that student achievement is not only 

determined by individual abilities, but also by various environmental factors that influence the daily 

learning process (Mardikaningsih, 2014). 
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The school's social climate is the quality of interpersonal relationships that exist among all 

members of the school community, including relationships between teachers and students, between 

students, and between teachers and fellow teachers and staff (Guchiet al, 2025). A positive social 

climate is characterized by mutual trust, respect, concern for others, and strong social support 

(Wahyuningsih & Fadillah, 2022). In such an environment, students feel safe and comfortable asking 

questions, expressing opinions, and developing themselves. They are not afraid of being embarrassed 

when answering incorrectly, are not anxious about being bullied, and feel that teachers and friends 

care about their success. This sense of safety and comfort is an important prerequisite for growing 

motivation to learn. Conversely, a negative social climate characterized by unhealthy competition, 

cold relationships between teachers and students, or bullying will drain students' psychological 

energy, leaving very little left for learning. Students will be busier protecting themselves than 

developing themselves (Fithidayati, 2022). 

Family support is another external factor that greatly determines students' motivation and 

learning achievement (Febriandika et al, 2024). The family is the first environment where students 

learn about values, including the value of education (Rahmaniyah & Darmawan, 2025). Family 

support can take various forms, from providing learning facilities, paying attention to school 

activities, guiding learning, to providing moral encouragement and rewards for achievement. Parents 

who show interest in what their children learn at school, who ask about daily activities, and who 

attend school events send a strong message that education is important. Students who feel supported 

by their families will be more motivated to achieve because they do not want to disappoint their 

parents, who have done so much for them. Conversely, students who feel neglected by their families 

will lose one of the most important sources of motivation. They may feel that no one cares about 

their achievements, making their learning efforts feel wasted (Maksumet al.., 2025). Family attention 

and involvement in children's education are often important factors that help improve learning 

outcomes and shape positive attitudes towards learning activities (Mubarok & Darmawan, 2025). 

The interaction between the school's social climate and family support to shape students' 

motivation and learning achievement is complex and mutually influential (Dinda et al, 2025). A 

positive school climate can compensate for limited family support. Students who receive less 

attention at home can find caring teachers and supportive friends at school, which can serve as 

alternative sources of motivation (Ikrom & Darmawan, 2024). Conversely, a supportive family can 

be a bulwark for students when they experience negative experiences at school. Students who get 

into trouble with friends or teachers can return home and receive comfort and encouragement to stay 

motivated (Subroto et al, 2025). Ideally, these two environments work hand in hand and reinforce 

each other. Schools and families work together to create a holistic educational ecosystem, where 

students receive consistent messages about the importance of learning and feel supported from 

various directions (Umatgerieva & Dzhabrailova, 2024). In such conditions, students' motivation to 

learn will thrive, and academic achievement will increase. This collaboration between various 

educational elements also helps build students' competencies so they can adapt to social change and 

increasingly dynamic future demands (Mardikaningsih et al, 2021). 

Madrasah Aliyah, as an Islamic educational institution, has a unique social climate because 

Islamic values form the foundation of relationships among members of the madrasa (Supriyadi, 

2024). Values such as Islamic brotherhood, mutual respect, mutual assistance, and respect for 

teachers as the heirs of the prophet’s color daily interactions. This religiously nuanced social climate 

can be a significant asset in building student learning motivation, as learning is positioned as worship 

and seeking knowledge as a religious obligation (Supriyadi, 2024). MA students' families also 

generally have religious backgrounds, which form the basis for providing educational support. 

However, not all families share the same understanding of how to effectively support their children's 

education. Some parents are very attentive but tend to be oppressive, some provide material support 

but lack emotional attention, and still others are unable to provide support due to various limitations 
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(Wahyuni, 2024). et al., 2022). Understanding how the school's social climate and family support 

interact within the madrasa environment is crucial for formulating strategies to improve student 

motivation and academic achievement. Furthermore, the formation of student character and 

personality through values education and religious learning is also an important part of the 

educational process in madrasas (Nuraini et al, 2024). 

In practice, a gap is often found between the potential of madrasas as Islamic educational 

institutions and the reality of student motivation and learning achievement (Afifudin & Yoto, 2023). 

Many MA students exhibit low learning motivation, characterized by reluctance to complete 

assignments, frequent absences, or passive participation in learning (Wahyuniet al.., 2022). In class, 

they prefer chatting or playing with gadgets to paying attention. When given assignments, they tend 

to procrastinate and do them carelessly. Their academic performance falls below their potential. This 

occurs even though the madrasah may have adequate facilities and well-qualified teachers. Teachers' 

ability to adapt to educational changes is also crucial in the learning process (Liwak et al, 2023). The 

question is, why are students unmotivated? Is it because the social climate at the madrasah is less 

than supportive? Perhaps the teacher-student relationship is formal and rigid, making students feel 

uncomfortable. Perhaps there is unhealthy competition between students or even bullying, which 

makes some students depressed. Or perhaps there are problems outside the madrasah, namely, less 

than optimal family support. Parents may be busy working and have no time to pay attention to their 

children's education, or perhaps they don't know how to provide effective support. Conditions like 

this are often related to a lack of variety in learning methods and learning interactions that can 

stimulate student motivation in the learning process (Mudzakkir & Darmawan, 2024). 

Another equally significant issue is the disconnect between the madrasah and the family in 

student education. Often, what is taught in madrasas is not aligned with what is practiced at home, 

or vice versa. Madrasas may emphasize the importance of disciplined learning and independence, 

but at home, parents are overly indulgent and always help children when they encounter difficulties 

(Subando, 2022). Madrasas may teach the importance of reading and seeking knowledge, but when 

reading books is unavailable at home, and parents themselves are never seen reading. Madrasas may 

strive to build positive relationships between teachers and students, but parents at home often 

criticize teachers in front of their children, damaging the teacher's image. This disconnect leaves 

students receiving conflicting messages about what is truly important. They may be confused about 

which standards to adhere to. As a result, their motivation to learn becomes fragmented and 

unfocused. Unfortunately, communication between madrasas and families is often minimal. 

Madrasas may only contact parents when there are problems, rather than regularly to build 

partnerships. Parents may also only come to the madrasah when called or when report cards are 

distributed. This communication gap causes the two environments to operate independently when 

they should be working together for the benefit of the students. A good relationship between schools, 

teachers, and parents can help create a more active learning process and increase student 

participation in learning activities (Rahmawati & Darmawan, 2024). 

The digital era, with all its easy access to information, brings major challenges to students' 

learning motivation (Japeriet al, 2023). Gadgets and social media compete to take students' attention 

away from books and lessons. Many students spend hours each day playing games, scrolling through 

social media, or watching entertaining videos, while time for studying is increasingly marginalized. 

Parents are often overwhelmed by this situation (Qodariyah et al, 2024). They may have banned or 

restricted the use of gadgets, but children find ways to continue accessing them. In schools, teachers 

face similar challenges. It's difficult to capture the attention of students who are accustomed to the 

instant stimulation of screens. In this situation, the school's social climate and family support become 

increasingly important. Schools need to create an environment that is engaging enough so that 

students feel that learning at school is a valuable experience, no less so than in the digital world. 

Teachers need to build relationships that make students feel cared for and valued, so they are 
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motivated to come and participate. Families need to provide wise guidance in the use of technology, 

not simply prohibit it. Without strong support from these two environments, students will become 

increasingly immersed in the digital world and their motivation to learn will continue to decline. The 

appropriate use of learning media and digital literacy can also help increase students' interest in 

learning and boost their academic achievement (Rizal & Darmawan, 2024; Khayru et al., 2025). 

The pressure to achieve high levels of achievement is also increasing in the era of 

globalization. Competition to enter state universities or secure good jobs is increasingly fierce 

(Fatekhah et al, 2024). Students are required not only to graduate, but also to achieve the highest 

possible grades and master various additional skills. These demands can be a source of significant 

stress for students if not balanced with adequate support (Masnadi et al, 2024). This is where a 

supportive school social climate and appropriate family support are crucial. Schools with a positive 

social climate will help students manage stress through warm relationships with teachers and friends. 

Teachers not only demand achievement but also care about students' psychological well-being. 

Supportive families encourage without excessive pressure, helping children see that grades aren't 

everything and that effort is more important than results (Yasinta & Ratnaningrum, 2024). The 

combination of support from these two environments will help students cope with stress more 

healthily, thus maintaining learning motivation and achieving without sacrificing mental health. 

Examining how the school social climate and family support work together is highly relevant to 

helping madrasas and families carry out their roles more effectively. Developing social and technical 

competencies through a supportive learning environment is crucial for students' ability to navigate 

the changing world of work and global life (Mendonca et al, 2021). 

This study aims to conceptually analyze how the school social climate shapes the motivation 

and learning achievement of Madrasah Aliyah students, and how family support shapes the 

motivation and learning achievement of Madrasah Aliyah students. Specifically, this study will 

explore the dimensions of the school social climate that most influence motivation and learning 

achievement, including teacher-student relationships, relationships between students, and a 

supportive academic atmosphere. Furthermore, this study will identify essential aspects of family 

support, including emotional support, instrumental support, informational support, and reward 

support, and how each contributes to student motivation and learning achievement. The theoretical 

contribution of this study is to enrich the understanding of external factors that influence motivation 

and learning achievement in senior secondary education with the unique characteristics of 

madrasahs. Its practical contribution is to provide a framework for madrasah administrators and 

parents to create a more supportive environment for the development of motivation and optimal 

student learning achievement. 

 

2. METHOD 

This study was structured as a literature review using a qualitative approach aimed at building 

a conceptual understanding of school social climate and family support in shaping the motivation and 

learning achievement of Madrasah Aliyah students. This approach was chosen because it is suitable 

for exploring theoretical ideas developed by experts without requiring primary data collection in the 

field. Creswell (2009) explains that qualitative research is an inquiry process that emphasizes 

understanding the meaning of a social or humanitarian problem. The main data sources in this study 

come from academic literature such as textbooks, scientific journal articles, and educational policy 

documents relevant to the topics of school social climate, family support, learning motivation, and 

learning achievement. Data collection was carried out by searching academic databases using 

appropriate keywords, then selecting literature that has credibility and is directly related to the focus 

of the study. 

The data analysis in this study used qualitative content analysis techniques as proposed by 

Krippendorff (2004), which emphasizes systematic procedures for drawing valid inferences from text. 
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The analysis stage began with a careful reading of all the literature to gain a general understanding of 

the content and main ideas. Next, themes relevant to the problem formulation were identified, such as 

dimensions of the school's social climate, aspects of family support, indicators of learning motivation, 

and factors influencing achievement. These themes were then categorized and organized to build a 

coherent argument. Lincoln and Guba (1985) emphasized the importance of maintaining the 

trustworthiness of qualitative research results through diligent observation and source triangulation. 

In this study, triangulation was carried out by comparing ideas from various authors and different 

theoretical perspectives to gain a rich understanding and avoid relying on a single point of view. 

The research procedure was designed in stages to ensure in-depth analysis. The first stage was 

the identification and selection of literature using inclusion criteria such as topic relevance, author or 

publisher reputation, and current thinking. The second stage was data organization by creating 

summaries and conceptual maps of each literature to facilitate synthesis. The third stage was 

interpretation and thematic analysis, which attempted to answer the research problem by establishing 

relationships between concepts found in the literature. Denzin and Lincoln (2005) stated that 

qualitative research is interpretive and naturalistic, meaning researchers seek to understand the 

meaning of the text as intended by the author. This entire series of procedures is expected to produce 

a complete and academically accountable synthesis of knowledge regarding the concept of school 

social climate and family support in shaping the motivation and learning achievement of Madrasah 

Aliyah students. 

 

3.   RESULTS AND DISCUSSION  

a. The Concept of School Social Climate to Shape MA Students' Motivation and Learning 

Achievement 

A positive school social climate is an important foundation for creating a comfortable and 

productive learning environment. School social climate is the quality of interpersonal relationships 

that exist among all members of the school community and is subjectively perceived by each 

individual within it (Purwantoro & Nisa, 2023). This quality is formed from ongoing patterns of 

interaction between teachers and students, between students, teachers, and fellow teachers, and 

between teachers and the principal and staff. Values of togetherness and social interaction are often 

important tools for instilling mutual respect and strengthening interpersonal relationships within 

the learning environment (Arif et al, 2022). Through interactions at school, students can develop 

positive attitudes such as responsibility, hard work, honesty, and independence, which are 

important for social life (Khunafah et al, 2024; Nafisa & Darmawan, 2025). Within the Madrasah 

Aliyah (Islamic Senior High School), the social climate is also influenced by Islamic values, which 

form the basis of relationships between members of the madrasah. A positive social climate is 

characterized by mutual trust, respect, concern for others, and strong social support (Supriyadi, 

2024). When students feel that their teachers care about them, that their friends are willing to help 

them when they are in trouble, and that they are accepted for who they are, they will feel a sense 

of psychological security and comfort (Purwantoro & Nisa, 2023). This sense of security is crucial 

because it allows students to focus their mental energy on learning activities, rather than on 

protecting themselves from social threats. With a strong sense of security and social support, 

students can focus their energy on learning and develop more optimally. 

Healthy interactions between teachers and students are an important foundation for the 

growth of sustainable learning motivation (Guchiet al, 2025). The relationship between teachers 

and students is the most important dimension in the school's social climate which influences 

students' learning motivation (Indirwan et al..., 2023). Learning motivation is the key to helping 

students develop their potential to the maximum (Juainiet al, 2024). Teachers not only function as 

instructors who transfer knowledge, but also as figures who can provide emotional support, 

encouragement, and inspiration. Students who have a positive relationship with their teachers will 



Jurnal Ilmiah Mandala Education                                                 e- ISSN: 2656-5862, p-ISSN: 2442-9511 

446| Madrasah Social Climate and Family Support in MA Students' Motivation and Learning 

Achievement (Didit Darmawan) 

feel more motivated to follow the lessons seriously. They do not want to disappoint teachers who 

have been kind to them. They are also more courageous to ask questions when experiencing 

difficulties because they are not afraid of being embarrassed. In Madrasah Aliyah, teachers are 

often seen not only as educators but also as the heirs of the prophets who are worthy of respect and 

emulation. This view can be a great strength if teachers truly carry out their role well. However, if 

teachers act in an authoritarian, cold, or indifferent manner, then that authority will be lost, and 

students will lose one of the most important sources of motivation. A positive teacher-student 

relationship is characterized by open communication, mutual respect, and the teacher's concern for 

the student's holistic development (Maimandreet al, 2023). When relationships are built on mutual 

respect and caring, students are motivated to learn seriously. 

Interactions between students in the school environment have a significant impact on how 

they view learning and achievement (Rahmawati et al., 2023). Inter-student relationships are 

another dimension of the school's social climate that significantly impacts learning motivation, 

particularly among adolescents, such as MA students (Milandari et al., 2022). Peer relationships 

directly and indirectly influence student academic achievement through motivation and learning 

engagement (Shao et al., 2024). Social interactions between students are also seen as a crucial part 

of the learning process, helping foster attitudes of cooperation and shared responsibility (Hariani 

& Mardikaningsih, 2022). During this period, peers have a very strong influence, sometimes 

exceeding that of teachers or parents. Students spend a lot of time with their friends, share 

experiences, and influence each other in various ways, including attitudes toward school and 

learning (Darmawan & Khoiroh, 2026). In a positive friendship climate, students support each 

other in learning. They form study groups, help each other understand difficult material, and 

provide encouragement when friends feel discouraged. The norms that develop within the group 

are that learning is important and achievement is something to be proud of (Thoyyibah & Alfiasari, 

2024). Conversely, in a negative friendship climate, students may tease diligent students, consider 

good grades uncool, or even encourage truancy and cheating. This negative peer pressure can 

undermine the learning motivation of students who actually have good potential. Therefore, 

creating a positive friendship climate is a challenge for madrasas. With a positive friendship 

climate, learning motivation grows stronger, while negative pressure can be minimized. 

Peer support is a crucial factor in determining students' enthusiasm for learning in 

madrasas (Dewi & Maryanto, 2024). Social support from peers is an aspect of the social climate 

that directly influences learning motivation (Maimandre et al., 2023). Support from peers helps 

students become more motivated to learn independently. The presence of a supportive social 

environment often helps students feel more confident in facing academic challenges (Hariani et al., 

2021). This means that the more support from peers, the higher the students' motivation to learn 

(Hayati et al., 2025). This support can take the form of emotional support, such as listening to 

complaints, offering encouragement, or simply accompanying them when they are stressed about 

exams. It can also take the form of instrumental support, such as lending notes, explaining material 

they don't understand, or reminding them about assignments. Students with supportive peers feel 

that they are not alone in facing academic challenges. They have a place to share their difficulties 

and seek help. This feeling reduces psychological burden and increases their confidence in their 

ability to overcome challenges. In Islamic Senior High Schools (Madrasah Aliyah), Islamic values 

such as Islamic brotherhood and mutual assistance in good deeds can provide a strong foundation 

for positive social support. Teachers and madrasahs need to encourage and facilitate the formation 

of a supportive climate of friendship through various activities that build togetherness and 

solidarity (Gerungan & Tondatuon, 2022). With strong solidarity, students feel more confident in 

facing academic challenges and are motivated to continue learning. 

Perceptions of fairness from teachers are a determining factor influencing students' trust 

in the learning system (Luthfiyah & Nastiti, 2024). Students' perceptions of fairness and equal 
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treatment from teachers are important aspects of the social climate that influence learning 

motivation (Guchi et al., 2025). In a healthy educational environment, fair treatment from educators 

is often seen as the basis for building students' trust and respect for the applicable learning system 

(Bayhaqi et al., 2025). Students are highly sensitive to unfair treatment, such as teachers showing 

favoritism, giving non-objective grades, or administering unequal punishments for the same 

offense. When students feel treated unfairly, they lose respect for their teachers and the system. 

Their learning motivation decreases because they feel that their efforts are not being fairly 

rewarded. Without motivation, students find it difficult to maintain interest in learning, face 

challenges with discouragement, and tend to experience a decline in academic performance 

(Hariani et al., 2024). Conversely, when students perceive that teachers are fair and objective, they 

are more motivated to strive because they believe that their efforts will be duly recognized. In 

Islamic Senior High Schools (Madrasah Aliyah), justice is a highly valued value in Islamic 

teachings. Teachers who demonstrate justice in their daily practices not only build students' 

motivation to learn but also instill the value of justice through role models. This perception of 

justice encompasses fairness in providing attention, assessing students, and enforcing rules. When 

fairness is maintained in all aspects of behavior, students' motivation to learn increases, while 

Islamic values are instilled through teachers' role models (Hadi et al., 2024). 

A strong academic climate reflects a school's commitment to fostering a sense of 

achievement in students (Asriani et al., 2024). The academic climate in a school is a dimension of 

the social climate related to the extent to which the school encourages and rewards academic 

achievement (Fithidayati, 2022). A positive learning culture typically develops when schools are 

able to create clear expectations and provide consistent support for students to achieve their best 

(Azizah & Darmawan, 2025). A positive academic climate is characterized by teachers' high 

expectations of student abilities, stimulating intellectual challenges, and recognition of academic 

achievement. In madrasas with a positive academic climate, teachers not only demand that students 

meet minimum standards but also encourage them to achieve their best according to their potential. 

Teachers assign challenging assignments that remain within the limits of students' abilities. 

Academic achievement is celebrated and rewarded, whether through praise, formal awards, or 

public recognition. This climate fosters students' motivation to achieve. Students with high learning 

motivation tend to be serious, enthusiastic, and focused, thus being more active in discussions, 

asking questions, and understanding the material in depth (Alfiyani HD et al., 2024). They want to 

prove they are capable of achieving the high standards expected. They are also motivated by the 

examples of high-achieving peers. Conversely, in madrasas with a low academic climate where 

standards are lowered, and mediocre performance is considered sufficient, students lose the 

incentive to strive for excellence. When high standards are maintained and achievement is 

recognized, students are encouraged to study harder and achieve the best results possible (Japeri et 

al., 2023). 

The learning facilities available at a school reflect the institution's commitment to 

supporting students' academic success. The availability of adequate learning resources and 

facilities also influences students' perceptions of the school's social climate (Felipus & Amseke, 

2024). Adequate learning resources are often seen as a sign of an educational institution's concern 

for students' needs to develop their academic potential (Imanuddin & Darmawan, 2024). While not 

the only factor, adequate facilities such as a well-stocked library, well-equipped laboratories, 

internet access, and comfortable classrooms demonstrate that the school genuinely supports the 

learning process. Learning resources, both physical and digital, can increase student motivation 

and engagement if used creatively by teachers (Nurmayani et al., 2025). Students who have access 

to these resources are more motivated to utilize them in their learning. They perceive that the school 

cares about their success by providing the necessary resources. Conversely, minimal and poorly 

maintained facilities can send the message that learning is unimportant or that the school does not 
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truly care. In Madrasah Aliyah (Islamic Senior High Schools), limited facilities are often a barrier, 

especially in private madrasas or those in remote areas. However, the creativity of teachers and 

madrasah administrators can overcome these limitations. The most important thing is to 

demonstrate that limitations do not hinder the enthusiasm to continue providing the best for 

students (Abidin et al., 2024). The use of well-maintained facilities sends a strong message that the 

learning process is valued and student success is a top priority. 

Student participation in school decision-making processes strengthens a sense of 

ownership in the learning environment (Husna et al., 2025). Student involvement in school-level 

decision-making influences their sense of ownership and motivation to learn (Husniah & Jani, 

2024). Community involvement is often an effective way to foster a sense of shared responsibility 

for the institution's success (Darmawan, 2024). Student voices reflect the values, opinions, beliefs, 

perspectives, and cultural backgrounds of individuals and groups within the school (Biaddang & 

Caroy, 2024). When students are allowed to voice their opinions, are involved in formulating rules, 

or are asked for input on school activities, they feel valued as subjects rather than objects of 

education. This sense of appreciation increases emotional bonds with the school and motivation to 

contribute positively, including in learning. In Madrasah Aliyah, student involvement can be 

facilitated through student organizations, class representative assemblies, or regular discussion 

forums. Students' aspirations about their preferred teaching methods, difficulties they encounter in 

understanding material, or their expectations for the school provide valuable input for teachers and 

administrators. Appropriate learning methods can increase students' interest in learning (Laili & 

Darmawan, 2024). When students see that their input is acted upon, their trust in the school 

increases. They feel part of a community that cares about the common good. This feeling motivates 

them to play an active role in maintaining and improving the quality of that community, including 

through academic achievement. When students' aspirations are effectively accommodated, their 

motivation to learn grows because they feel like an important part of the educational community 

(Frameiliada et al., 2023). 

Student learning motivation will not grow without a guarantee of safety in the educational 

environment (Adiyasman, 2025). The educational environment is designed to produce a generation 

that not only excels academically but also possesses high integrity (Dena et al., 2024). A safe 

learning environment also relates to protecting students' basic rights to receive a proper education 

and be free from pressures that are detrimental to their development (Hariani et al., 2021). Physical 

and psychological safety in the madrasah environment are absolute prerequisites for growing 

learning motivation (Pertamasari et al., 2025). Physical safety means the madrasah is free from the 

threat of physical violence, accidents, or other security disturbances. Adequate school fencing, 

clear security procedures, and monitoring of strangers entering are part of efforts to create physical 

safety. Psychological safety means students are free from the threat of bullying, teasing, or other 

psychological pressures. In a psychologically safe madrasah, students do not fear being ridiculed 

if they answer a question incorrectly. They do not worry about being bullied by older or stronger 

students. They are confident that teachers will protect and defend them if they encounter problems. 

This sense of security is crucial for learning motivation because a brain that is on high alert for 

threats will not be able to optimally process new information. Students who are constantly anxious 

will have difficulty concentrating and developing creative thinking. Madrasas that are able to create 

a physically and psychologically safe environment have laid the most fundamental foundation for 

growing learning motivation. Student learning motivation will not grow without the assurance of 

safety in the educational environment (Saputri et al., 2022). 

The religious culture that thrives in madrasas imparts a spiritual dimension to the learning 

process and shapes students' intrinsic motivation. The distinctive religious culture of Madrasah 

Aliyah (Islamic Senior High School) contributes to the school's social climate, influencing learning 

motivation (Husniah & Jani, 2024). Religious values in education are often viewed as a source of 
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character development that can strengthen a sense of responsibility and discipline in learning 

(Irawan et al., 2023). Islamic values-based management in schools helps shape students' character 

through daily practices (Lindra et al., 2024; Hadi & Prayogi, 2025). Islamic values such as the 

intention to learn for the sake of Allah, seeking knowledge as an act of worship, and respecting 

teachers as the inheritors of the Prophet serve as spiritual foundations that strengthen students' 

intrinsic motivation. When students understand that learning is a form of worship that is rewarded, 

they are motivated even without direct rewards or praise from others. When they believe that 

beneficial knowledge will continue to flow even after death, they view learning as an investment 

in the afterlife. This understanding gives deeper meaning to daily learning activities. Teachers in 

madrasas have the opportunity to continuously instill these values, not only through religious 

instruction but also through role models and reinforcement at various opportunities. The religious 

culture embedded in daily madrasah activities, such as reciting the Quran before class, praying in 

congregation, or commemorating Islamic holidays, also creates an atmosphere conducive to 

learning motivation because these activities remind students of a greater purpose in life. 

Internalized Islamic values make learning activities more meaningful and foster a sustainable spirit 

(Susanto et al., 2023). 

The leadership of a madrasah principal is a key factor in creating a school atmosphere that 

supports learning motivation. The principal's leadership plays a crucial role in creating a positive 

social climate (Susanto et al., 2023). Effective leadership in an educational organization typically 

leads all members of the institution to work together to achieve common goals (Darmawan, 2013). 

A visionary and transformational madrasah principal is able to build a shared vision of the desired 

madrasah, including a social climate that supports learning motivation. He or she serves as a role 

model in interacting with teachers, staff, and students. He or she demonstrates concern, listens to 

input, and treats everyone with respect. An effective principal provides direction, support, and 

inspiration to encourage teachers to perform optimally (Musthofa et al., 2025). He or she also 

empowers teachers to develop their potential and creates positive relationships with students. A 

good madrasah principal also establishes open communication with all members of the madrasah 

community so that emerging problems can be addressed promptly before they escalate. Within the 

Madrasah Aliyah (Islamic Senior High School), the madrasah principal also serves as a spiritual 

leader who ensures that Islamic values remain the foundation of all madrasah activities. When the 

principal effectively fulfills this role, a positive social climate naturally develops, as the entire 

madrasa community feels well-led and has a clear direction. Visionary and exemplary leadership 

fosters trust among the madrasa community, thus maintaining a positive social climate (Munasir et 

al., 2023). 

Parental involvement in madrasah life strengthens the synergy between schools and 

families to support children's education (Rozi & Qomariyah, 2022). Family attention and support 

are often factors that strengthen students' learning discipline and responsibility for their academic 

activities (Darmawan et al., 2026). Parental involvement in madrasah activities also influences the 

social climate and, ultimately, students' motivation to learn. When parents attend meetings, school 

events, or simply communicate with teachers, they demonstrate that their children's education is a 

priority. This reinforces the message to students that the school and family are a united team 

supporting them. Involved parents can also serve as resources for the madrasah, for example, by 

providing input, assisting with activities, or even serving as resource persons. In Madrasah Aliyah, 

parental involvement can be strengthened through Islamic values of shared responsibility for 

educating children. However, parents often feel that once their child enters MA, educational 

matters fall entirely on the madrasah. Madrasahs need to actively communicate and invite parental 

participation in various ways. When parents and madrasahs work together, a stronger and more 

consistent social climate is created to support students' motivation to learn. Students experience 

less confusion because the messages received from both environments are aligned. An 
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unsupportive environment can hinder academic development and decrease students' motivation to 

learn (Shodiq & Darmawan, 2025). Active parental participation provides consistency in 

educational messages, thereby maintaining and improving students' motivation to learn (Mulyanah, 

2023). 

Character development programs and extracurricular activities provide opportunities for 

students to grow holistically, not just academically (Neliwati et al., 2025). Extracurricular activities 

often provide a platform for students to develop social skills, leadership skills, and the ability to 

collaborate with others (Gautama & Mardikaningsih, 2022). Character development programs and 

extracurricular activities in madrasas contribute to a positive social climate by providing 

opportunities for students to develop talents, pursue interests, and build positive relationships 

outside of formal academic activities. Participating in extracurricular activities helps students 

develop social skills, leadership skills, and personal interests outside of the classroom (Rahmanudin 

et al., 2024). Through activities such as scouting, sports, arts, or religious organizations, students 

can find friends with similar interests, learn to work collaboratively, and experience success in non-

academic areas. These positive experiences boost students' self-confidence and happiness, which 

in turn influences their motivation to learn. Happy and confident students are better prepared to 

face academic challenges. In Islamic Senior High Schools (Madrasah Aliyah), religious activities 

such as memorizing the Quran (tahfidz), regular religious studies, or da'wah training can be a very 

meaningful platform for self-development. Madrasas that offer a variety of extracurricular 

activities demonstrate their commitment to the holistic development of students, not just their 

intellectual development. This strengthens students' emotional bonds with the madrasa and 

increases their motivation to excel in various fields, including academics. Positive experiences 

from activities outside the classroom strengthen students' emotional bonds with the madrasa and 

foster a more consistent motivation to learn (Nihali & Nimim, 2023). 

The consistency of values taught and daily behavior at the madrasah serves as a 

benchmark for student trust in the educational institution (Nihali & Nimim, 2023). Consistency 

between values taught and daily practices at the madrasah significantly determines the credibility 

of the social climate. In the educational process, exemplary behavior from teachers and staff is 

often the most effective way to instill positive values in students (Fariansyah & El-Yunusi, 2023). 

Teachers play a role in determining significant behavioral changes as a reflection of student 

learning outcomes, both in the cognitive, affective, and psychomotor dimensions (Fadhila et al., 

2025). If the madrasah teaches the importance of honesty, but in practice, teachers cover up 

mistakes or allow cheating, students will become cynical. If the madrasah teaches mutual respect 

but teachers themselves frequently demean students, the message will not be conveyed. This 

consistency between words and actions is what builds student trust in the madrasah. When students 

believe that the madrasah truly upholds the values it teaches, they are more motivated to internalize 

those values, including the importance of learning and achievement. In Madrasah Aliyah, this 

consistency is crucial because the Islamic values taught must be reflected in the behavior of all 

members of the madrasah. Teachers and staff must be role models of honesty, fairness, compassion, 

and responsibility. When students see this consistency, their faith in religious teachings is 

strengthened, and their motivation to practice them, including in learning, increases. The concrete 

examples of teachers and staff strengthen students' faith and foster a motivation to learn rooted in 

Islamic values (Kusumawati et al., 2023). 

A healthy school climate is the main foundation for creating sustainable learning 

motivation (Septiani et al., 2025). A positive school climate is essential for improving learning 

opportunities, student achievement, and the quality of school activities, as well as supporting the 

sustainability of education (Delgado-Galindo et al., 2025). The school's social climate contributes 

to the motivation and learning achievement of Madrasah Aliyah students through various 

interrelated channels. A well-managed learning environment will help improve the effectiveness 
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of educational activities and strengthen the involvement of all school members in achieving 

common goals (Hariani et al., 2025). Positive relationships between teachers and students create a 

sense of security and encouragement to achieve. Supportive relationships between students provide 

social support and reduce psychological burden. Perceptions of fairness build trust in the system. 

A positive academic atmosphere fosters hope and challenge. The availability of facilities 

demonstrates the madrasa's concern. Student involvement in decision-making fosters a sense of 

belonging. Physical and psychological safety is a fundamental foundation. Religious culture gives 

spiritual meaning to learning. The leadership of the madrasah principal mobilizes all elements. 

Parental involvement strengthens consistent support. Extracurricular activities develop students 

holistically. Consistency between values and practices builds credibility. All of these dimensions 

of the social climate, when present simultaneously, will create an environment highly conducive 

to the growth of learning motivation (Latif & Darmawan, 2024). Students are not only motivated 

extrinsically by rewards or punishments, but also intrinsically because they feel that learning is a 

meaningful activity, supported by caring people, and part of their identity as members of the 

madrasah community. This strong motivation will ultimately be reflected in optimal learning 

achievement. Motivation rooted in social support, values, and a sense of belonging will be reflected 

in more stable and meaningful academic achievement. 

b. The Concept of Family Support to Build Motivation and Learning Achievement of MA Students 

Family support is the primary foundation that shapes students' learning attitudes and 

resilience in facing academic challenges. Family support is the primary external foundation 

influencing students' motivation and academic achievement from an early age to the highest levels 

of education. The family environment not only forms the basis for students' learning motivation 

but also provides various elements that influence their attitudes and enthusiasm for learning 

(Kholid et al., 2024). The family is often seen as the first environment that shapes how children 

understand the importance of learning and develop positive study habits (Akmal et al., 2015). The 

family is the primary environment where students first learn about values, including the value of 

education. Family support is not limited to providing material needs such as pocket money, 

uniforms, or textbooks, but encompasses a much broader spectrum, including emotional support, 

reward support, instrumental support, and informational support. At the Madrasah Aliyah level, 

when students are in late adolescence and preparing to enter college or the workforce, family 

support becomes even more crucial. Students face greater academic pressure, demands to 

determine their future, and emotional turmoil typical of their age (Supriyadi, 2024). Families that 

provide the right support will be a source of strength, enabling students to better face these 

challenges. When families are present as a source of strength, students are better prepared to shape 

their futures and maintain their motivation to learn. 

Emotional support from family is a primary source of security that supports students' 

motivation to learn (Kurniawan et al., 2023). Emotional support from family is the most 

fundamental and influential form of support for students' learning motivation. Emotional 

involvement and support from parents contribute to improved student academic achievement 

(Umroh et al., 2024). A warm emotional relationship between parents and children is also often 

associated with increased interest in learning and student involvement in daily educational 

activities (Safitri & Darmawan, 2023). This support is manifested in parental attitudes that show 

affection, attention, and concern for their children. Parents who regularly ask about school 

activities, listen to their children's stories about the joys and sorrows of learning, and show empathy 

when children face difficulties send the message that they care about what their children are 

experiencing. This message is especially meaningful for adolescents who are searching for identity 

and need validation. Students who feel loved and cared for will have a sense of emotional security 

that allows them to face academic challenges with more confidence. They are less afraid of failure 

because they know that failure will not diminish their parents' love. Conversely, students who feel 
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emotionally neglected lose one of their most important sources of motivation. They may wonder, 

"Why should I study so hard if no one cares?" Consistent love and attention build students' self-

confidence, making them better prepared to face academic challenges. 

Support in the form of recognition from family provides a strong psychological boost for 

students to continue striving (Muda'im & Shanie, 2023). Family recognition relates to the 

recognition and appreciation of a child's efforts and achievements. This support can take the form 

of praise when a child gets a good grade, an expression of pride when a child completes a difficult 

task, or simply an acknowledgement that a child has worked hard. Simple expressions of 

appreciation from parents are often a crucial motivator, making children feel valued (Aliyah & 

Masnawati, 2022). This recognition is important because it fulfills the basic human need to be 

appreciated and recognized. Parental support and encouragement can create a conducive 

environment for the development of students' learning motivation (Irawan et al., 2024). When 

parents demonstrate that they appreciate a child's learning efforts, the child will be motivated to 

continue striving. They want to relive that feeling of pride and appreciation. Conversely, if a child's 

achievements are considered mediocre or even underestimated, their motivation will decline. It is 

important to note that recognition support must be provided proportionally and focused on effort, 

not just results. Parents who only praise their children when they get perfect grades but ignore their 

children's efforts, even if the results are less than satisfactory, can actually create stress and anxiety 

in children. In Madrasah Aliyah (Islamic Senior High School), with increasingly demanding 

academic workloads, rewarding effort is crucial for maintaining high motivation. Proportional 

appreciation for children's efforts fosters a healthier motivation to learn while maintaining 

resilience in the face of academic demands. 

Instrumental family support provides learning conditions that enable students to develop 

optimally (Puspita et al., 2024). Instrumental support from families relates to the provision of 

facilities and resources necessary for learning. Access to technology and learning resources is also 

increasingly seen as a crucial part of family support for children's learning in the digital age (Arifin 

& Darmawan, 2021). This support includes providing a comfortable study space, supporting books, 

internet access, stationery, and meeting basic needs such as nutritious food and adequate rest time. 

Students who receive sufficient parental support tend to be more confident, diligent, and 

enthusiastic in learning (Lailiah et al., 2025). Although this material support does not directly 

stimulate intrinsic motivation, its availability is a prerequisite for creating optimal learning 

conditions. Students who must study in noisy environments without proper desks, or who are 

malnourished and thus have difficulty concentrating, will experience serious learning obstacles. 

Providing excessive facilities without other forms of support will also be ineffective. Crucially, 

instrumental support is provided with the awareness that facilities are a means to an end, not an 

end in themselves. Parents need to understand their children's needs and provide appropriate 

facilities, not simply following trends or prestige. In the digital age, new challenges arise related to 

device use. Facilities such as computers or smartphones require guidance to ensure they are used 

productively for learning, rather than becoming a source of distraction. Providing appropriate and 

targeted facilities helps students maintain focus while avoiding obstacles that can reduce 

motivation. 

Family informational support provides direction and guidance that helps students develop 

learning strategies and plan for the future (Damayanti, 2024). Informational support from the 

family relates to the provision of advice, guidance, and information that assists children in learning 

and determining their future. Parental advice is often the initial source of guidance for children in 

understanding the importance of education and the various options they may pursue in the future 

(Majid et al., 2023). Educated parents may be able to provide direct assistance when children 

experience difficulties understanding course material. However, for parents without adequate 

educational backgrounds, informational support can take other forms, such as finding tutors, 



Jurnal Ilmiah Mandala Education                                                 e- ISSN: 2656-5862, p-ISSN: 2442-9511 

453| Madrasah Social Climate and Family Support in MA Students' Motivation and Learning 

Achievement (Didit Darmawan) 

directing them to appropriate learning resources, or providing advice on effective study methods. 

More importantly, parents can provide information about the importance of education for the 

future, about various career and further study options, and about the values that should be upheld 

in pursuing knowledge. Parental support and the development of adolescents' careers and talents 

can predict their level of self-efficacy (Söner & Gültekin, 2025). In Madrasah Aliyah (Islamic 

Senior High School), when students begin to seriously consider their future, this informational 

support becomes crucial. Parents who are able to serve as sources of information and wise advice 

will greatly assist their children in determining their direction. Conversely, parents who never 

provide guidance or even provide incorrect information can lead children astray. This is where it 

is crucial for parents to continuously learn and develop themselves to provide appropriate 

informational support. Appropriate advice and information from parents strengthen students' self-

confidence while maintaining their motivation to learn. 

Parental involvement in their children's school education strengthens the connection 

between home and school (Nurleli et al., 2023). Collaboration between families and educational 

institutions is often seen as a key to a successful educational process because it allows for more 

comprehensive support for student development (Rozikin et al., 2023). Parental involvement plays 

a crucial role in children's lives because it can positively impact their development, including 

social, intellectual, motivational, and academic achievement (Latif et al., 2025). Parental 

involvement in their children's school education is a tangible manifestation of family support that 

significantly influences learning motivation. This involvement can take the form of attending 

parent-teacher meetings, attending school events, communicating with teachers about their child's 

progress, or participating in school committee activities. When parents take the time to come to 

school, children see that education is a priority for the family. This message is more powerful than 

thousands of pieces of verbal advice. Children also feel that there is continuity between home and 

school, that parents and teachers are working together to support them. Parental involvement also 

provides an opportunity to better monitor children's development. Parents who communicate 

regularly with teachers will understand their children's strengths and weaknesses and can provide 

more appropriate support at home. In Madrasah Aliyah (Islamic Senior High School), with the 

increasing complexity of material and the demands of preparing for national exams or college 

entrance, parental involvement becomes even more crucial. Unfortunately, many parents reduce 

their involvement, claiming that their children are older and need to be independent. However, 

parental support is crucial during this transitional period. Consistent parental support during the 

transition to late adolescence maintains stable learning motivation while preparing students for 

more complex academic demands. 

Parental expectations for children's achievements can be both a driving force and a 

challenge to learning motivation (Sumarsono et al., 2025). Parents' hopes for their children's future 

are often a factor that influences how students view education and their learning efforts (Seran & 

Ismail, 2025). Parental expectations for children's achievements have a complex influence on 

learning motivation. High but realistic expectations can be a powerful motivator for children. When 

parents demonstrate confidence that their children are capable of achieving good results, children 

are motivated to prove their beliefs valid. They do not want to disappoint their parents who have 

believed in them. However, overly high and unrealistic expectations can be a heavy psychological 

burden. Furthermore, high parental expectations can limit adolescent autonomy and lead to 

frustration (Zhang & Yang, 2025). Children who are constantly pressured to achieve first place or 

perfect scores when their abilities are limited will experience excessive stress and anxiety. In the 

long term, this pressure can actually decrease motivation because children feel they will never be 

able to meet their parents' expectations. Even more dangerous is when parents express excessive 

disappointment when their children fail to achieve their goals. Children can internalize feelings of 

worthlessness if they don't achieve. In Madrasah Aliyah (Islamic Senior High School), with the 
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various pressures already present, parents need to be very wise in setting expectations. Healthy 

expectations encourage children to strive to their full potential, not compare them to others or 

adhere to rigid, absolute standards. Realistic and wise expectations help students strive to their full 

potential without being burdened by excessive pressure. 

Parenting style is a determining factor in shaping a child's motivation to learn and attitude 

toward education (Jannah & Marzuki, 2023). The right parenting approach helps children develop 

discipline, responsibility, and a positive attitude toward the learning process (Maharani & 

Darmawan, 2024). Parenting style significantly determines how family support is provided and 

how children respond to it. A common parenting style is democratic-authoritative, based on Islamic 

values, and characterized by two-way communication and clear yet flexible rules (Solihin & 

Annisah, 2025). An authoritative parenting style, which combines clear demands with emotional 

warmth, is most effective in fostering learning motivation. Parents with this style set clear standards 

about the importance of learning but also provide emotional support and autonomy to children. 

They encourage children to take responsibility for their own learning, but are ready to help when 

needed. In contrast, an authoritarian parenting style, which emphasizes only demands without 

warmth, tends to result in weak external motivation. Children learn out of fear of punishment, not 

out of internal awareness. When supervision is lax, motivation collapses. A warm but undemanding 

permissive parenting style is also problematic because it lacks the incentive for children to strive. 

They may feel comfortable but lack the motivation to achieve. In Madrasah Aliyah, as children 

begin to enter adulthood, an appropriate parenting style is one that gradually grants more autonomy 

while still providing clear boundaries and support. A balanced parenting approach between 

demands and warmth helps students develop independence while remaining focused on their 

learning. 

Family communication is the primary channel for support that shapes children's learning 

motivation (Simbolon et al., 2023). Through open communication, parents can understand their 

children's learning needs and provide guidance that is more tailored to their circumstances ( Sudahri 

et al., 2024). Communication within the family is the primary medium through which family 

support is channeled and felt. Families with open communication, where children feel safe 

expressing their opinions and feelings without fear of judgment, are better able to provide 

appropriate support. Through open communication, parents can learn about their children's 

experiences, what difficulties they are facing, and what kind of support they need. Effective parent-

child communication, characterized by openness, support, and a positive attitude, helps academic 

achievement while increasing children's self-confidence and independence ( Salsabila et al., 2024 

). Conversely, in families with closed communication where children are reluctant to share their 

concerns for fear of being scolded or belittled, parents may be blind to their children's conditions. 

The support provided may not be well-targeted. Open communication allows parents to learn about 

their children's learning progress, difficulties they encounter in certain subjects, or problems with 

friends or teachers. With this information, parents can provide appropriate support. 

Communication also serves as a means of transmitting values about the importance of education. 

Parents who are able to dialogue with their children about the meaning of learning, aspirations, and 

how to face challenges will be more effective in instilling these values than those who simply 

lecture. Open and effective dialogue reinforces the value of education while maintaining a focused 

motivation to learn. 

The physical and psychological environment of the home is a crucial factor in determining 

the quality of learning support for students (Dinda et al., 2025). A conducive home environment is 

often viewed as a crucial component of the informal educational environment that supports 

children's academic development (Warin, 2022). A physical home environment conducive to 

learning is a fundamental form of instrumental support. A home that provides a quiet, distraction-

free learning environment with adequate lighting and good ventilation will make it easier for 
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children to concentrate. A supportive home environment, including emotional support, financial 

stability, and academic guidance, is a key factor in student learning motivation (Bayotlang et al., 

2025). The availability of ergonomic desks and chairs, organized bookshelves, and access to 

learning resources demonstrates that the family genuinely supports a child's learning activities. 

However, the psychological atmosphere of the home is equally important. A home filled with 

tension, arguments, or indifference will hardly be a conducive place for learning, even if the 

physical facilities are luxurious. Children living in a stressful environment will expend mental 

energy dealing with anxiety, leaving little left for learning. Conversely, a warm home with positive 

relationships between family members provides a sense of security that forms the foundation for 

motivation to learn. In Madrasah Aliyah (Islamic Senior High School), when children face greater 

academic pressures, the need for a home as a place of refuge and recovery becomes crucial. Parents 

need to recognize that they must not only provide physical facilities but also create a supportive 

emotional climate. A physically comfortable and emotionally warm home provides a strong 

foundation for children's motivation to learn amidst academic demands. 

Daily family routines create discipline patterns that directly influence children's learning 

attitudes (Pertamasari et al., 2025). Simple habits consistently practiced at home often serve as a 

means of shaping children's character and discipline in carrying out daily activities (Shidiq et al., 

2024). Family routines and habits are important factors in children's development (Juma et al., 

2025). Daily family habits and routines indirectly shape children's attitudes toward learning. 

Families with regular routines, such as consistent mealtimes, study times, and rest times, teach 

children about time management and discipline. A study routine at home at the same time every 

day will form automatic habits so that learning no longer feels like a burden. More importantly, 

when children see other family members, especially their parents, reading or studying, they will 

imitate those habits. Children learn from what they see, not just from what they hear. Parents who 

read books in their free time, rather than simply watching television or playing with gadgets, are 

teaching children that learning is a lifelong, enjoyable activity. At Madrasah Aliyah, where children 

begin to develop their identity, these family habits will shape their mindset about learning. If 

studying at home is a normal activity for everyone, children will carry this mindset into school. 

Conversely, if studying at home is seen as a burden solely for children, they will struggle to develop 

intrinsic motivation. Consistent positive habits at home foster intrinsic motivation, making learning 

a natural part of students' lives. 

Parental support for children's interests and talents outside of academics broadens learning 

experiences and strengthens motivation (Ayun et al., 2025). Learning experiences outside the 

classroom often help students develop social skills, self-confidence, and the ability to collaborate 

with others (Sajjapong et al., 2022). Parental support for the development of children's interests 

and talents outside of academics also contributes to overall learning motivation. Students who are 

given opportunities to develop their interests, whether in sports, art, technical skills, or religious 

activities, learn the importance of practice, hard work, and perseverance to achieve goals. Parental 

involvement in the development of children's interests positively impacts their adjustment to school 

(Zheng et al., 2025). These experiences can be transferred to academics. A student who diligently 

practices futsal every afternoon will understand that becoming an expert requires consistent 

practice, and this understanding can be applied to learning math or physics. Furthermore, success 

in non-academic areas boosts students' self-confidence. Students who feel valuable because they 

have won a speech contest or sports competition will carry this confidence into the classroom. They 

are more willing to ask questions, more optimistic in the face of difficulties, and more motivated 

to achieve. In Madrasah Aliyah, with its diverse student potential, it's important for parents not to 

force all children to become academic champions. Supporting children to develop their interests 

and talents will actually have a positive impact on their overall learning motivation. When 
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children's interests and talents are recognized, their self-confidence increases, positively impacting 

their enthusiasm for academic learning. 

Spiritual and religious values instilled in the family give transcendental meaning to 

students' learning processes (Putri et al., 2022). Instilling spiritual and religious values in the family 

provides a very strong motivational foundation for Madrasah Aliyah students. More religious 

students are usually more motivated to learn, especially if their religious beliefs are based on faith, 

not just worship activities (Ismail et al., 2025). Religious activities carried out with family and the 

community often serve as a means of building character and discipline in daily life (A'yun et al., 

2024; Akmal et al., 2024). In Islam, seeking knowledge is an obligation for every Muslim, and 

beneficial knowledge will continue to flow with rewards even after the owner has died. This 

understanding places learning as an activity with a transcendent dimension, not just a worldly 

affair. Students who have this awareness will be motivated to learn even when there is no direct 

reward or praise from others. They learn because they want to carry out religious commands and 

earn rewards. Furthermore, values such as patience in the face of adversity, trust in God after effort, 

and sincerity in good deeds also foster a healthy attitude toward learning. Students are less 

discouraged when faced with difficult material because they believe that patience will pay off. 

They are less anxious about exams because, after putting in maximum effort, they place their trust 

in God. Parents at Islamic Senior High Schools (Madrasah Aliyah) have a significant opportunity 

to instill these values because their children already have a foundation of religious understanding 

from the madrasa. Consistency is needed between what is taught at the madrasa and what is 

practiced at home. Consistent instilling of values at home and at the madrasa strengthens learning 

motivation and fosters a deep religious attitude. 

Parental involvement in children's future planning provides direction and psychological 

support that strengthens their motivation to learn (Malwa, 2018). Parental guidance in planning for 

the future often helps children see the connection between their current education and the 

opportunities they will achieve in the future (Zahid et al., 2025). Parental involvement in planning 

their children's future together with the children themselves is a very meaningful form of support 

at the Madrasah Aliyah level. At this age, students begin to seriously consider further studies or 

career choices. They need the guidance of more mature and experienced parents. Wise parents do 

not impose their will but instead engage in dialogue with their children about their interests, talents, 

and available opportunities. Parental support helps adolescents identify talents, align interests with 

abilities, and facilitate career planning (Rambe et al., 2024). They help children explore various 

options, provide information about various college majors or professions, and discuss the 

consequences of each choice. This involvement makes children feel supported in determining their 

own futures. They do not feel pressured or neglected. When children have a clear picture of the 

future they want to achieve, their motivation to learn increases because they see the connection 

between what they're learning now and what they want to achieve. Conversely, children who are 

left confused without guidance will lose direction, and their motivation will decline. This is where 

parents must take the time to be truly involved in their child's future planning process, rather than 

simply leaving it entirely up to them or imposing their own will. Wise dialogue between parents 

and children helps them plan their future more clearly, allowing their enthusiasm for learning to 

grow naturally. 

Consistency between the values taught in madrasas and practices at home strengthens the 

internalization of positive attitudes in students (Safitri et al., 2024). Educational values that are 

consistently applied at home and in educational institutions are usually more easily understood and 

accepted by students in their daily lives (Magfud et al., 2023). Consistency between the support 

provided at home and the values taught in madrasas is a crucial reinforcing factor. When there is 

alignment, children receive a coherent and unambiguous message. In madrasas, teachers teach the 

importance of honesty in learning; at home, parents also uphold honesty and do not tolerate 
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cheating. In madrasas, teachers encourage independence; at home, parents provide trust and 

responsibility. In madrasas, teachers emphasize the importance of prayer and religious observance; 

at home, parents also consistently practice religious observance and encourage their children to do 

so. This consistency strengthens the internalization of values because children experience that these 

values apply universally, not only in one place. Conversely, when there is a contradiction between 

what is taught in the madrasa and what is practiced at home, children will experience confusion. 

They may become cynical or choose to follow a more practical approach. In Madrasah Aliyah, 

with its strong Islamic identity, consistency between home and madrasah is crucial. Parents and 

teachers need to maintain communication to ensure they are moving in the same direction in 

educating their children. A collaborative relationship between teachers and parents, with 

communication and shared responsibility, plays a crucial role in improving students' academic 

achievement (Noor et al., 2025). Aligned support from teachers and parents creates a coherent 

learning environment while increasing motivation and academic achievement. 

Diverse family support forms the foundation of students' overall learning motivation 

(Nasution et al., 2024). In various community development programs, family education is also 

often viewed as a crucial factor in helping to continuously improve the quality of children's learning 

(Al Laisty et al., 2024). Family support contributes to the motivation and learning achievement of 

Madrasah Aliyah students through various interrelated forms. Parental attention, home atmosphere, 

parenting styles, and family economic conditions play a crucial role in shaping students' 

motivation, focus, and perseverance in learning (A'yun et al., 2025). Emotional support provides a 

sense of security and love, which serves as a psychological foundation. Reward support fulfills the 

need for recognition and encourages continued effort. Instrumental support provides the necessary 

facilities for learning. Informational support provides guidance and direction. School involvement 

demonstrates that education is a family priority. Realistic expectations encourage without 

pressuring. Education is also crucial for building social awareness and civic responsibility (Rojak, 

2021). An appropriate parenting style balances demands and warmth. Open communication 

enables targeted support. A conducive home environment supports concentration. Family habits 

and routines shape mindsets about learning. Support for interests and talents builds self-confidence. 

Instilling spiritual values provides transcendental motivation. Involvement in future planning 

provides direction. Consistency with madrasah values strengthens internalization. All of these 

forms of support, if provided appropriately and continuously, will create a solid foundation for the 

growth of strong learning motivation in students. The motivation that is developed is not a 

superficial motivation dependent on rewards or praise, but rather one rooted in the awareness that 

learning is a responsibility, a necessity, and part of one's identity. This motivation will persist in 

the face of various challenges and ultimately lead students to optimal learning achievement. When 

motivation grows from awareness and internalized values, students are better prepared to face 

academic challenges and achieve optimal achievement. 

 

4.   CONCLUSION 

The school's social climate contributes to the motivation and learning achievement of 

Madrasah Aliyah students through positive teacher-student relationships that create a sense of 

security and encouragement to achieve, supportive relationships between students provide social 

support, perceptions of fairness build trust, a positive academic atmosphere fosters hope, the 

availability of facilities demonstrates concern, student involvement in decision-making increases a 

sense of belonging, physical and psychological security becomes a basic foundation, religious 

culture provides spiritual meaning to learning, the leadership of the madrasah principal mobilizes all 

elements, parental involvement strengthens the consistency of support, extracurricular activities 

develop students holistically, and consistency between values and practices builds credibility. 

Family support contributes through emotional support that provides a sense of security, esteem 
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support fulfills the need for recognition, instrumental support provides facilities, informational 

support provides guidance, involvement in school demonstrates educational priorities, realistic 

expectations encourage without pressuring, an authoritative parenting style balances demands and 

warmth, open communication allows for targeted support, a conducive home environment supports 

concentration, family habits shape mindsets, support for interests and talents builds self-confidence, 

instilling spiritual values provides transcendental motivation, involvement in future planning 

provides direction, and consistency with madrasah values strengthens internalization. 

The findings of this study imply that efforts to improve Islamic high school students' 

motivation and academic achievement must simultaneously address the quality of the school's social 

climate and family support. Madrasas need to consciously foster a positive social climate by 

strengthening teacher-student relationships, creating a supportive atmosphere of camaraderie, 

upholding justice, developing a vibrant religious culture, and involving students in various aspects of 

madrasah life. Madrasah principals have the primary responsibility for mobilizing all of these 

elements. Parents need to recognize that their support extends beyond simply fulfilling material needs 

but must also encompass emotional support, appreciation, guidance, and active involvement in their 

children's education. Most importantly, building strong communication and partnerships between the 

madrasah and families to ensure consistent support from both environments. When the madrasah and 

family move together in the same direction, students receive a coherent message about the importance 

of learning and feel fully supported, which in turn maximizes their motivation and academic 

achievement. 

Further research is recommended to conduct empirical studies that directly examine the 

relationship between school social climate and family support on MA student motivation and 

achievement. Quantitative research using valid instruments can measure the contribution of each 

dimension of these two variables to motivation and achievement. Qualitative research using a case 

study approach in madrasas that have successfully built student motivation can reveal good practices 

that can be replicated. Research should also consider moderating variables such as family 

socioeconomic status or the location of the madrasa to understand how contextual conditions influence 

these relationships. Madrasah administrators are recommended to periodically conduct surveys of the 

school's social climate from the perspectives of students and teachers as a basis for continuous 

improvement. Parents are recommended to actively communicate with the madrasah and engage in 

various activities that support their children's education. Madrasahs should also develop parenting 

programs that help parents understand effective ways to support their children at home. 
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